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ntrod ntroduction 
uction
Active asse:ssment in 

science 

Pa rt of a teacher's job is to assess 


pupils. It's included in the job 


description. However, even if 


assessment were not a requirement, 


good teachers would continue to 


assess pupils. They know that 


assessment informs them about 


what pupils have learnt, indicates 


what pupils may be finding difficult 


and helps them to 


adjust their teaching 
 ~ 
I liliirhinldng, learning I

aild assessment can I

be linked
I assessm etogether nt in

assessment 

I ::;:;:::::hiun." 
~ 

to maximise pupils' 

learning. 

This book is about 

active assessment in 

science in primary 

and secondary 

schools. It is about howthinking, 

learning and assessment can be 

linked together in a creative and 

integrated fashion, so thatthinking 

promotes learning, learning enables 

assessment to take place and 

assessment acts as a stimulus to both 

thinking and learning. That may sound 

ambitious, but we believe that good 

teachers already do this. This book 

draws on this good practice to provide 

real gUidance on howto go about it. 

Building on research 

This book builds on recent research and 

guidance on assessment, 

especia Ily that 

I produced by Black and 
 

Wiliam (1998), the 
 

Assessment Reform 

Group (1999) and Black 

et al. (2002). These 
I 

publications have been 

I highly influential in 

raising the profile of 

assessment and in offering gUidance 

on how assessment can be made more 

effective. The principles that they put 

forward underpin our writing. We have 

3 



" assessment acts as a stimulus to both 

translated these principles into 

practical strategies that can be used in 

the cl assroom during science lessons. 

~ ~sse:5smEmt alnd learning: 
------------

I'esearch into prac:tice 

Most of the book is therefore taken up 

with descriptions of practical 

strategies for assessment and learning 

in science. Each strategy is described 

in terms of: 

• what it is 

• how teachers can use it 

• how it can help with assessment 

• how it can help with learning 

\AJe have also provided illustrations of 

what these strategies might look like 

in the classroom, set in the context of 

different areas of science. p, matrix in 

Part:: provides an ove rview of the 

thinking and learning." 

strategies and the contexts in which 

they are set. For each strategy there 

are two illustrations. The first 

illustration is likely to be suitable for 

younger learners while the second 

illustration is for older learners. These 

illustrations are also provided 

separately on the accompanying CD 

ROM. The CD also provides additional 

resources and allows you to use a data 

projector to share the activity with the 

whole class and to interact with the 

text using the normal interactive 

vvhite board facilities (such as 

highlighting ). 

if you are intendingto improve your 

understanding and practice in 

assessment in science and would 

welcome guidance on how to make it 

more creative and more effective, then 

this is the book for you. 

L+A 
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